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Teaching EFL at IEBEU

Introduction

What are the appropriate approaches to teach students with basic level of English? The answer can be summarized as simplicity and clearness. My experience as ELF teacher has shown me that the success of our students lies primarily on the sensation that each class is a safe step to reach a higher level of a staircase. Thus we must make sure that every time our students leave our class, they do that, but feeling that it has been worth attending, that is, they have reached another important step. 

How do things must be conducted?  Remember that our role as facilitators doesn’t turn our job easier at all. On the contrary, it makes rather complex sometimes. We must be prepared for every challenging situation, such as; how to deal with our students’ anxiety, suspiciousness, shyness, insecurity, learning deficiency, as well as our classes’ diversity. 

A perfect didactic material.

We certainly dream of a type of book that would fulfill our necessity of teaching English. Be sure dear colleague that you will never find it. As a matter of fact, books are not the course itself, it is a component of a integrated system, which includes the didactic material, methodology and approaches. 

But what is indeed the role of teachers and students? It is getting involved in such integrated system. That must be done in an interacted way, in which teachers should know very well what and how to make use of the available tools, and students should enjoy being part of this process. 

What types of activities should be applied to stimulate my students?

Intelligence and EFL teaching.

We know that the brain hemispheres work together for analyses and summation of information, but it is supposed that there may be a predominance of one over another. Thus the individual with the left predominance can take advantage of a linear and rational teaching approaches while others with right predominance will be up to a method that stimulates experiments, that is, a variety of contextual activities. 

The linking between the brain hemisphere, the developing intelligence and the EFL learning may be set up as the information over the applicability of classroom strategies that explore the different specialties of each hemisphere, as well as we observe how different approaches improve the learners FL acquisitions .

According to recently researches, learners with the left predominance seem to understand better a foreign language when they deal with isolated words, they deduct the specification of the language and get along fine with abstraction; on the other hand, those who tend to 

have a more rightist predominance seem to have a better performance when developing tasks, as well as when they deal with the whole, with arts, images and metaphors.

All these have to be considered when we plan our classes. Although the activities are established by the book itself, our role is to adapt the most suitable approaches that will give each student of us opportunities to get involved in our classes and attain the aim to learn English.

The type of language that fits my classes.

Two very important points should be considered when teaching EFL levels:

Accuracy and appropriacy (the precise suitability of a word to its context).

These points combined enable a clear and efficient communication, restricting the use L1, as well as keeping the right pace of the class.

I am not suggesting here that teachers should prepare a script to teach an A class but instead compiling words and expressions, which accompanied by gestures and visual bias would facilitate such communication. 

TTT (stands for Teacher Talking Time)

The large amount of TTT necessarily limits the amount of STT (Student Talking Time). For example, in a 60 minute class, if the teacher is talking for a total of 45 minutes, that leaves only fifteen minutes left for the students. If there are ten in the class, they’ll get only 90 seconds each to speak. Many activities, however, do not need to be teacher led – pair work (PW) or group work (GW) can be used instead. A practice activity might be set up in T/class mode, demonstrated in open pairs (students doing the activity in front of the class), and done in closed pairs (all the students working at the same time).

The least you speak, the most your students produce the most certain are results attained. 

Why should I teach my class in English only?

In fact there is no benefit in using Portuguese in class; as a matter of fact it makes things more difficult for our pupils. 

Nonetheless some teachers cannot help from using Portuguese in class. Why is that?

The main reasons are: lack of experience, feeling that using Portuguese is a good approach to have class relaxed, attending students’ request for translation, difficulties in using the language and making things clear to students. 

Teaching in English reinforces the use of the words, expressions and structures already learned, as well as stimulates students to acquire new ones,  provides a natural EFL atmosphere, stimulates students to think in the in the foreign language and helps teachers to hold students’ concentration.

Warn your students that translation is a much more complex task than they think it is. It demands proficiency knowledge of both languages. Besides, our brain has dual tasks when translating and it hardens to acquire language fluency.

Activities and approaches proposed.

It is well know that our course is still working on developing its own methodology, due to the variety of material used until now and the need to adapt these material to the course’s philosophy. However there are principals, allied to the recent approaches proposed, which should be submitted in application.

Warm up

Every single activity needs warming up. So every time you start an activity make a brief introduction of it. Use pictures, brainstorms, sets of questions, brief games, discussions or pair-work activities. Remember that warm up is in fact a brief activity, thus have its time controlled. 

The different types of warm up activities.

Warm up activities are aimed differently: 

a. to warm up the class. To promote an appropriate class atmosphere ,

b. to review a previous topic and link it to a new one,

c. or alternatively to introduce a new topic.

Activitities suggested.

Illustrations - list a set of pictures to get students speak about them, or simply answer the questions. 

Flash cards – hand out flash cards containing words or statements.  Have students make sentences or short dialogues to practice them.

Questions Set – project a set of questions or use flash cards for students to ask each other. That can be done in pairs or in group work.

Introducing the unit topic - Present the universal topic. Explain the new words or expressions. Check if students understand them. Present the lesson topic. Explain the words or expressions. Have students’ feedback by asking questions.

Notes: It’s extremely necessary to present the universal topic of each unit. It provides students’ mental links. Remember that long lasting memories are related to context. The universal topic works as a bridge to memory. And it is considered a component of the warm up activity. 

Teaching a new vocabulary (vocabulary link)

· Drive student’s attention to the topic of the activity. Ask general question about the topic.

· Highlight the new vocabulary. Write them down the board or use slides to highlight them.  

· Have students repeat the new vocabulary. 

· Explain them or give synonyms when appropriate. 

Exploring the pictures. 

· Ask questions. 

· Ask students to speak about the picture. Have students use words recently learned. Or alternatively improvise a short dialogue based on it.

Words in context.

· Read the texts. Have students repeat the new words only.

· Explain any further words.

· Ask questions about the texts.

· Ask students individually to read the text aloud. Check any mispronounced word.

B activity.

· Explain the activity. 

· Do the whole activity with the class.

· Ask some students to read the exercises aloud.

· Check any mispronounced word.

C activty . (pair work)

Explain the activity. In case time is rather short, do the activity as a group work instead of pair work.

Listening 

Like any other activity, listening should also be warmed up. Here are the basic directions:

Introducing the topic. 

· List any word that may be essential for the listening comprehension. 

· Explain the words and have students repeat them.

A activity

· Present the activity A. 

· Drive students’ attention to pictures. Ask a couple of questions.

· Play the recording at least twice. 

· Play it again, but this time doing the first activity as example. 

· Let the rest of the listening be heard. 

· Check the students’ answers.

B activity

· Present the activity B. 

· Play the recording up to the first activity proposed. Do it with the students. Have the group participate. 

· Play the rest of the recording. Check the students’ answers. 

· Repeat any passage to help students with any exercise.

· Close the activity with a set of questions. 

Pronunciation

Pronunciation activity is indeed accent training, as it presents not only pronunciation but also intonation and liaisons.  We should pay special attention to how the unit sounds are pronounced in the recordings, sometimes mistakes are made. The directions are the following:

· Warm up the activity

· Make it clear whether the activity is related to pronunciation, intonation or liaison.

· Explain each activity. 

· Play the recording twice. Make students repeat the sentences or words.

· Check the students’ answers.

· Have students say the sentence aloud.

Speaking

It is one of the most important activities of World Link Series. Thus more time should be dedicated to this activity. The directions are the following:

· Ask students to close their books. Introduce the topic of the activity. Write it down the board. 

· Explore the picture. Ask a couple of questions or ask students to simulate a conversation based on the picture. 

· Play the recording twice.

· Play it again. Pause and ask students individually to repeat the phrases. Give support. Help the student to reproduce the sentence by giving support. Instead of repeating sentences only may answer some questions related to the dialogues extracts. That can be done between repetitions too.

· Explain any new word or idiom that may appear. 

· Do these procedures till the end of the conversation.

· Ask students to open their books. 

· Play the recording one more. 

· Ask students if the dialogue is understood. 

· Ask halves of the class to repeat. 

· Have students practice the conversation in pairs. Give support.

Speaking activity

Do the activity as suggested in the book, or adapt it to any ludic* activity.

Language Link

Knowing grammar rules is for sure a very important element of a language, yet not essential. That is why the well known EFL methods have placed grammar to a second plan. World Links combines multiples activities which enable us to teach grammar both inductively and / deductively. The appropriate approach depends on the level of difficulty each grammar points present. 

The deductive and inductive approaches – Definition and examples.

The deductive approach represents a more traditional style of teaching in that the grammatical structures or rules are dictated to the students first . Thus, the students learn the rule and apply it only after they have been introduced to the rule. For example, if the structure to be presented is present perfect, the teacher would begin the lesson by saying, "Today we are going to learn how to use the present perfect structure." Then, the rules of the present perfect structure would be outlined and the students would complete exercises, in a number of ways, to practice using the structure.  In this approach, the teacher is the center of the class and is responsible for all of the presentation and explanation of the new material.

The inductive approach represents a more modern style of teaching where the new grammatical structures or rules are presented to the students in a real language context. The students learn the use of the structure through practice of the language in context, 

* derives from Latin ludus, "play." It means literally 'playful', and refers to any philosophy where play is the prime purpose of life. Ludic derives from the Latin and connotes anything that is "fun."

and later realize the rules from the practical examples. For example, if the structure to be presented is the comparative form, the teacher would begin the lesson by drawing a figureon the board and saying, "This is Jim. He is tall." Then, the teacher would draw another taller figure next to the first saying, "This is Bill. He is taller than Jim." The teacher would then provide many examples using students and items from the classroom, famous people, or anything within the normal daily life of the students, to create an understanding of the use of the structure. The students repeat after the teacher, after each of the different examples, and eventually practice the structures meaningfully in groups or pairs. With this approach, the teacher's role is to provide meaningful contexts to encourage demonstration of the rule, while the students evolve the rules from the examples of its use and continued practice.

In both approaches, the students practice and apply the use of the grammatical structure, yet, there are advantages and disadvantages to each in the EFL classroom. The deductive approach can be effective with students of a higher level, who already know the basic structures of the language, or with students who are accustomed to a very traditional style of learning and expect grammatical presentations. The deductive approach however, is less suitable for lower level language students, for presenting grammatical structures that are complex in both form and meaning, and for classrooms that contain younger learners. The advantages of the inductive approach are that students can focus on the use of the language without being held back by grammatical terminology and rules that can inhibit fluency. The inductive approach also promotes increased student participation and practice of the target language in the classroom, in meaningful contexts. The use of the inductive approach has been noted for its success in EFL classrooms world-wide, but its disadvantage is that it is sometimes difficult for students who expect a more traditional style of teaching to induce the language rules from context. Understanding the disadvantages and advantages of both approaches, may help the teacher to vary and organize the EFL lesson, in order to keep classes interesting and motivating for the students.

The basic directions are the following:

· Warm up the activity.

· Drive the students’ attention to the respective page and activity.

· Use the white board or slide presentations to introduce the grammar point (language link)

· Use a variety of examples to illustrate the topic.

· Have students participate orally. Have students interact with you while you take basic notes down the board or point out to the slides.

· Have students’ feedback.

· Ask general questions to check on students’ comprehension.

· Present each activity doing the first exercise with the students to make sure they understand what it is all about.

· Depending on the level of difficulty of each activity the teacher may reserve some minutes for students do them in pairs or individually. Walk around the class to help students.

· Check the activity with the whole class. If the time allows ask students individually to give the answers. Have students discuss the possible answers.

Reading

Basic Concepts:

Teaching reading in EFL is a bit different than the way native speakers are taught to read.  While vocabulary is an important part of reading - teaching the reading skills of surveying, skimming, scanning, inference, predicting, and guessing are just as important.  

Research tends to indicate that a student's reading comprehension can be improved by focusing on teaching students skills in the following areas:

Vocabulary

In teaching vocabulary, the idea of "root" words, and prefixes and suffixes - helps students build a larger vocabulary quickly.  Affixes (prefixes and suffixes) help us create a variety of words from one base word.  Many EFL students won't recognize that contain is the root word of container and containment; or that desire is the root word of undesirable and desirability. When teaching new vocabulary it is important to point out these connections and we can quickly help students expand their vocabulary - with the base words they already know.  Teaching affixes is only one of several strategies for teaching vocabulary.  

Surveying, Scanning, Skimming

In an academic setting we rarely ready an entire text word for word.  More typical is that we look at the contents of a book, the chapters, headings, subheadings, sidebars, pictures, illustrations, words in italics and bold type - and dive in to find the information we need. These are the concepts of surveying, scanning and skimming - moving from the big ideas of a reading down to the specific details.  These are skills that EFL students don't usually have and must be taught.  

Guessing and Predicting from Context

Students also need to be taught to guess the meanings of words based on the context of the reading and to draw from the reading an ability to predict what might happen in the next paragraph.

The basic directions are the following

· Warm the activity

· Drive students’ attention to the topic of the reading. Use the activity or set of questions suggested in the book to open a brief discussion over the topic. Ask students to predict 

the reading text with questions such as “What do you think the text is about?”, “What do you think will be presented in the text?”

· Have students turn their attention to the activity A proposed in the book. Read it aloud. Read the whole text. Ask students to answer the exercise A in pairs. Check the answers with the whole class. 

· Make a list of any new word or expression that may appear in the text. Have students repeat them. Explain their meanings. 

· Ask students individually to read an extract or a whole paragraph aloud. Take notes of any mispronounced word. By the time students finish reading, have the whole class repeat the mispronounced words. 

· Now ask students to do the next activity. Students may read the text silently at this time to answer the exercise. Give support.

· Check the answer with the whole class participating.

Writing

World link Series provide a set of procedures that can used to stimulate writing activates. Due to our tight schedule, writing activities are usually done at home. 

Remember to sign the writing activities every time a unit ends. 

The basic directions are the following:

· Warm up the activity. 

· Read the instructions.

· Read the sample texts. 

· Explain any new words or expressions

· If time allows give one more example. Have students collaborate. Write it down the board. 

Tips for correction

SP -   spelling

WF – wrong form

P - punctuation

X – word (s) missing

VT – verb tense

WW – wrong word

WO  - wrong order

?? – I don’t understand this

Example:

Last year, I and my friend went to Búzios. We planned spend the whole day at the 


beach, we meet some of my friend’s friends there. We arrived in the beach at 7:00 am.

Score

Vocabulary – 0.5 

Grammar  -   0.5

Structure (introduction, body and conclusion) – 2,0

Video Class

The basic directions are the following:


Using video as warm up or consolidation of the universal topic:

· Present it without subtitle so as to explore the context of the video clip. Do not focus on details, instead drive the students’ attention to general understanding. 


· Make up some questions related to the scene. Use known vocabulary. Write some of these questions down the board. Tell the students to watch and find the answers.


· Play the video one more time. Pause it to discuss possible answers.


· (vocabulary exploitation – after vocabulary link -lesson B) write questions on selected details in the passage on the board in order to check the vocabulary usage. 

Example: Why didn’t Mike buy an air conditioner?
                Mike can’t use a grill in the apartment. What does he suggest then?


· (closing a unit) – Finish the unit presenting the video again. This time with and without subtitles. Divide the class in small groups. Ask students to make up a dialogue based on the scene. Ask groups to act out their dialogues.


Oral exam

The aim of oral evaluations is to check on students' ability to listen and understand spoken English, and also to communicate using the appropriate vocabulary and grammar points learned. 

Procedures

· Hand in the student's sheet.

Reading.

· Ask the student to read the text aloud.

· Take notes. Consider the following elements:

      Rhythm, intonation and pronunciation

Questions and answers . 

· The number of questions asked vary from 6 to 8. While the students is answering the questions, check the following points:

Is the student able to understand your questions promptly?

Is the student able to use the appropriate vocabulary?

Is grammar appropriately used?

Reserve around 5 minutes for each student. Calculate the total time you need according to the size of your class.

Do the exam with one student at a time. It helps you to make a more detailed diagnostic of the student's skills.

See forms and further instructions attached.
Cabo Frio, September 8, 2008.
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